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ABSTRACT

This article explores the role of idiomatic expressions (phrasemes) in primary
school German as a second language (DaZ) instruction. It posits that engaging
with phrasemes contributes not only to literary-aesthetic education and prag-
matic skill development but also to linguistic abilities through reflection, hy-
pothesis formation, creativity, and aesthetic perception. The article emphasizes
the importance of treating phrasemes as cultural assets and integrating them
into DaZ instruction to expand learners’ linguistic resources. Through sensiti-
zation to idiomatic expressions, learners are encouraged to explore diverse lin-
guistic realization possibilities. The article advocates for a holistic approach to
teaching phrasemes, combining language reflection, exploration paths, and cre-
ative learning methods. It suggests that integrating phraseme instruction fosters
language awareness and contributes to equality in primary school education.
Ultimately, the article underscores the importance of phraseme instruction in
DaZ classrooms for developing language proficiency and cultural competence.
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1. Introduction

The question of whether, when and how idiomatic expressions should be
taught in German as a second language (DaZ)! instruction is non-trivial and is
linked to vocabulary acquisition in primary education (Juska-Bacher 2023, 94)
and equality of educational opportunities for all children.

1 DaZ is a common abbreviation in Germany for German as a second language.
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In Germany, primary school (Grundschule) typically encompasses grades 1 to
4, serving children approximately aged 6 to 10. Only in two federal states —
Berlin and Brandenburg — does it extend to grade 6. Idiomatic expressions
are occasionally addressed in secondary education (Sekundarstufe I and II), but
the systematic teaching of phrasemes is not common even there. Introducing
idiomatic expressions in primary school is not about mastering them for pro-
ductive use, but rather about early sensitization, especially when such expres-
sions appear in texts used in class. The goal is to foster linguistic awareness and
comprehension in an age-appropriate and exploratory manner, not to expect
full mastery.

The complexity of this topic is already evident in the Common European
Framework of Reference for Languages, which is also used in the field of
German as a second language. The Common European Framework of
Reference for Languages (CEFR 2001%) emphasises in multiple instances the
importance of mastering idiomatic expressions, etc., which are part of linguistic
competence and thus communicative language competences, including socio-
linguistic and pragmatic competences (CERF 2001, 24).

However, in German didactics and consequently in DaZ classes in primary
school, phrasemes are not given any special attention (Ehrhardt 2014).

This paper aims to address the question of how phrasemes can be taught (for
example through language comparison) in DaZ classes in primary school and
what strategies and methods could be conceivable and feasible in this context.
The central research questions guiding this paper are: (1) What role can idiom-
atic expressions play in DaZ instruction in primary schools? (2) Which idioms
are appropriate for this age group and how can they be selected? (3) How can
these expressions be taught effectively through age-appropriate, culturally sen-
sitive, and exploratory methods?

Therefore, the goal of this paper is to stimulate discussions about the topic
of phraseology in primary school.

2. Language didactics as interlocking Cultural Sciences

Hereafter, I utilize the terminology and phraseme classification according to
Burger (2015, 31 —-35). In my discussion, I confine myself to a specific subclass
of referential, propositional phrasemes® — namely, fixed idiomatic expressions
and proverbs as a subclass of topical formulas within the framework of refer-
ential, propositional phrasemes.

In this article, I use the terms idiomatic expressions, fixed phrases, and
phrasemes interchangeably, with a focus on expressions characterized by both

2 I am referring to the German-language version of the reference framework.
3 Phrasemes and idioms are used synonymously in the following,
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semantic opacity and structural fixedness. While all idiomatic expressions are
fixed phrases, not all fixed phrases are idiomatic. My focus lies on idiomatic
expressions whose figurative meanings diverge significantly from their literal
interpretation.

These phrasemes are typically sentence-like in structure and include both
idiomatic expressions (e.g, etwas anus dem Armel schiitteln, lit. “to shake something
out of one’s sleeve’, meaning ‘to pull something out of a hat’) and proverbs
(e.g., Viele Kiche verderben den Brei, lit. ‘too many cooks spoil the porridge’, mean-
ing ‘too many cooks spoil the broth’). Both serve a pragmatic and referential
function in communication and appear frequently in oral and written discourse.
However, for learners of German as a second language, they often remain
opaque — especially when encountered without contextual cues.

Phrasemes of these subclasses are indeed present in elementary school texts
and teaching materials; however, unlike, for instance, routine formulas, collo-
cations, phrasal verbs, and structural phrasemes, they are scarcely addressed or
only touched upon, which can be partially attributed to their complexity and
diffuse terminology.

In the CEFR, it is assumed that “the cognitive organization of vocabulary
and the storage of idiomatic expressions, etc., depend, among other things, on
the cultural characteristics of the language community or language communi-
ties in which a person has grown up and been socialized” (CERF 2001, 25).

Thus, acquiring idiomatic expressions poses a linguistic, cultural, and cogni-
tive challenge for learners in terms of decoding and storing them. Regarding
the German native-speaking domain, the educational standards for the sub-
ject German in the primary school level, as of June 23, 2022, mention only
“phrasemes and formulation patterns” without further specification (2022, 21).
However, this should not give the false impression that phraseology in the pri-
mary school level is negligible and only gains significance in the German as a
Foreign Language (DaF) domain. For instance, in the curriculum framework for
primary education in Mecklenburg-Vorpommern (Rabmenplan fiir die Primarstufe
2020, 18-19), under “Hints and Suggestions” for teaching in grades 1 and 2,
“playing with idiomatic expressions” is mentioned in the competence area of
Reading — dealing with texts and media. In grades 3/4, students are expected
to engage with idiomatic expressions during “Listening and Understanding”
activities. Ultimately, idiomatic expressions and proverbs are to be addressed in
German classes for grades 3 and 4 in relation to the competence of “Having
reading experiences” and in the context of epic, lyric, dramatic, and linked
digital texts. The focus is on texts with historical, regional, and international
references.

Therefore, phraseodidactics in the domain of German as a Second Language
domain must inevitably navigate and align with these requirements. Evidently,
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since phraseology is also addressed in German as a First Language (DaM?)
instruction in elementary school, it logically follows that, to ensure equal op-
portunities in school education, it should also have a prominent place in DaZ
didactics for elementary school. In this regard, it would be beneficial to briefly
outline the understanding of German didactics as an intervening cultural sci-
ence, as proposed by Kepser in 2013, as a theoretical framework and justifica-
tion for phraseology in DaZ.

To facilitate a transition to this understanding, I employ a syllogism: language
is part of a culture, phrasemes are part of a language, therefore phrasemes are
part of a culture.

If German instruction (especially German as a second language) is viewed as
a (cross-linguistic) framework (Briuer, 2011), wherein various (origin) languag-
es and consequently cultures not only coexist but are also utilized as resources
in the learning process, collaborating and intertwining, this corresponds to the
understanding of German didactics as an intervening cultural science according
to Kepser (2013). Similar to cultural sciences, German didactics operates across
disciplines.

Kepser concludes that “the school in particular must be considered as a
cultural field in which teaching and learning take place as cultural practices”
(Kepser 2013, 56). This is important for modeling German didactics as an in-
tervening cultural science, as it prepares children in (elementary) school, for
instance, to apply language, literature, and media as culture-specific and, since
DaZ didactics is part of German didactics, transcultural symbol systems. Inter-
and transculturality, as well as methodological diversity, are further aspects that
German didactics shares with cultural sciences. Kepser understands this con-
struct as a stage for interdisciplinary exchange, with one of the core tasks being
to introduce children and adolescents to the diverse cultural space, significantly
shaped by the German language, as their living environment (Kepser 2013, 57).

The relevance of phraseodidactics in the DaZ domain of elementary school
can be justified, among other reasons, by this understanding of German didac-
tics as an intervening cultural science.

3. Aesthetics and play in childhood education and their
relevance to idioms
In the DaZ domain of elementary school, aesthetic education plays a sig-

nificant role in supporting aesthetic world exploration as a fundamental learn-
ing principle for children. This exploration occurs through aesthetic-sensory,

4 DaM is used as an abbreviation for “Deutsch als Muttersprache,” which translates to
“German as a First Language.
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physical, and sensorimotor (perceptual) experiences, as well as internal process-
ing (cf. Schier 2014, 15; Schifer 2014, 37).

Aesthetic perceptions play a crucial role in competency acquisition. The
aesthetic experiences gained therein can restructure subsequent perceptions
and experiences. Such restructuring is associated with increased attention and
emotional involvement, which are reinforced by irritation (Schier, 2014). These
attributes are necessary to foster critical questioning and reflection through cu-
riosity and resistance in the reception of (literary) texts and verbal interactions.

The combination of art, linguistic, and literary-aesthetic learning is consid-
ered highly motivating and conducive to competency acquisition in research
(cf. Moraitis 2018; Okonska e a/. 2018; Bryant and Zepter 2022). The peda-
gogical-didactic potential of images is particularly evident in situations where
“verbal communication is only possible to a limited extent” (Bryant and Zepter
2022, 138). Engaging with images helps to mitigate linguistic and cognitive
differences among students to some extent (Spinner 2020, 46—47; Bryant and
Zepter 2022,139). Therefore, they are a helpful medium for phraseodidactics in
elementary school.

The identification and/or petception of phrasemes cannot be readily as-
sumed in DaZ instruction in elementary school. Nevertheless, children with
German as a Second Language can be introduced to the exploration of full
and partial idiomatic phrasemes through familiar forms of world exploration
such as images and play’. In light of the above, phrasemes can be linked to
play in that they allow for two interpretations. They can be interpreted literal-
ly or non-literally (Juska-Bacher 2023, 91). These interpretations are possible,
among other reasons, due to the imagery of linguistic devices. With their help,
a so-called expectation breach and thus the appropriate incongruity® effect (cf.
Oring 2003, 1-5) is caused, which is typically found in humorous speech acts.
This effect, with appropriate (attention-directing) didactic preparation, is in-
tended to provoke irritation. Irritation leads to a need for clarification. The
teacher guides the children step by step towards the correct resolution in de-
ciphering the meaning of a phraseme, without directly revealing the meaning
of the phraseme. Discovery learning resembles the playful learning character,
which in turn strengthens motivation in language learning, as play is the mode
of world exploration for children.

5  Play itself is not only a familiar way for children to process new information and try out
alternative solutions. As an interactive form within the social environment, with the social
environment and oneself, and as a tool for combining new and existing experiences (Schifer
2014, 33), play also carries a significant motivational factor. This is rooted in the understand-
ing that the play has no immediate consequences in reality.

6 Appropriate incongruity can be seen as a form of communicative play that does not require
participation. In this sense, it is the result of human interactions, the implications of which
can be surprising, intriguing, and profound.
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4. Which phrasemes should be chosen?

The question of which phrasemes should be chosen for DaZ instruction
in elementary school, if at all, is by no means trivial. Full and partial idiomatic
phrasemes’ can be overwhelming for non-native children in German classes at
the elementary level. The challenge can be compounded by the dual interpre-
tations of such phrasemes, where the idiomatic meaning may remain inacces-
sible without assistance from the teacher. Additionally, the question arises as to
whether phrasemes are even relevant for DaZ in elementary school. It cannot
be assumed that children can successfully acquire and use full or partial idiom-
atic units in everyday language use.

However, these considerations can be countered with the following argu-
ments. Firstly, it is about equality of opportunity in school. All children, re-
gardless of their first language, should be treated equally. This means, among
other things, that if idiomatic phrasemes appear in literary texts read in class,
their meanings must be made accessible to all children. Especially since such
texts explicitly or implicitly point out the ambiguity of such phrasemes, as seen,
for example, in the picture book Der Ernst des Lebens. Den Schulweg gehen wir ge-
meinsam (2021), where the interpretations of the phraseme eswas binter den Obren
schrezben, lit. ‘to write something behind one’s ears’, meaning ‘to make sure to
remember something’ or ‘to take something to heart’, are played with in the
text. The idiomatic interpretation is illustrated through the text and, among oth-
er things, through the contextually inappropriate literal understanding playfully
implemented. This “language game” aims to sensitize children to the imagery
of language on one hand and, on the other hand, to stimulate linguistic atten-
tion through contextual appropriate incongruity, that is, through the breach
of expectations, by questioning what is said and understood. This process of
interpretation resembles play and can be further encouraged in the classroom
through a playful approach.

Furthermore, when working with phrasemes in elementary school—espe-
cially in the DaZ domain—the primary goal is not necessarily for children to
actively use the learned phrasemes in everyday life. After all, how often do
native-speaking children of that age use full and partial idiomatic phrasemes?
Rather, the aim here is to implicitly expand vocabulary and grammatical knowl-
edge. There is also the hope that the phrasemes will become increasingly re-
trievable from passive vocabulary over time.

Therefore, the question of which phrasemes should be chosen for DaZ in-
struction in primary school can be answered flexibly. The selection of idioms

7 Full idiomatic phrasemes refer to expressions whose figurative meaning cannot be deduced
from their components—e.g., “zs Gras beiffen”, lit. ‘to bite the grass’, meaning ‘to die’). Partial id-
iomatic phrasemes, by contrast, retain some literal connection to their figurative meaning—e.g,,
“eine lange Leitung haben”, lit. ‘to have a long cable’, meaning ‘to be slow on the uptake’).
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should be responsive to classtoom conditions—such as the content being
taught, the learners’ linguistic background, the frequency of the idiom in input
texts, and the children’s age and proficiency level. By classroom conditions,
I refer to contextual variables such as the thematic focus of the lesson, the
linguistic background and proficiency of the learners, curricular requirements,
available teaching materials, and specific situations arising from classroom dis-
course or literary texts. Phrasemes should be chosen primarily based on their
authentic occurrence in instructional materials and in everyday communication
relevant to the learners. This flexible, context-sensitive approach naturally re-
duces the number of such phrasemes, thus keeping the level of challenge for
non-native children at least in terms of phrases relatively low.

At the same time, it enables learners to encounter idioms as meaningful lin-
guistic and cultural elements rather than as isolated items.

5. How can idioms be taught and learned in DaZ reme-
dial instruction?

The phraseodidactic four-step process (Juska-Bacher 2023, 95) of recogniz-
ing, deciphering, consolidating and using phrases that cannot be inferred from
context is not feasible from the perspective of DaZ didactics for elementary
school. It cannot be expected that DaZ children of that age have developed
their language reflexive competencies to the extent that they can recognize,
decipher, let alone use phrases independently in elementary school. It can be
assumed, however, that children of elementary school age, who at least in their
L1 are familiar with initial idioms (Juska-Bacher 2023, 93), could under certain
citcumstances — such as teacher-mediated cross-linguistic compatisons, struc-
turally similar idioms in L1 and L2, or contextually supported usage in texts or
classroom discourse — retrieve their knowledge and transfer it to 1.2, as with the
German phrase auf” groffem Fuf§ leben, lit. ‘to live on a big foot’, meaning ‘to live in
grand style’, and its Russian equivalent §7#’ na sirokuju nogn, lit. ‘to live on a wide
foot’, meaning ‘to live in grand style’, which are lexically and syntactically almost
identical. However, this potential expectation seems to be too demanding for
this age group.

Vocabulary acquisition theoties suggest that children first form hypotheses
about new word material, whether individual words or idioms, based on which
meanings are then developed (Juska-Bacher 2023, 92). However, it seems rather
unlikely that such hypotheses would significantly contribute to an adequate or
better understanding of phrases in non-native German-speaking children of
elementaty school age or even be formed at all.
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In some children’s books, phrases can indeed be inferred from context and
visual material. However, this applies by no means to all texts that can be used
in the classroom.

Another reason for this is the pragmatic-linguistic thematic complexity, which
especially comes into play when proverbs or idiomatic expressions are present-
ed out of context in some textbooks aimed at native speakers. Consequently,
the focus in the classroom should only be on the fact that phrases belong to the
comprehension and not the usage vocabulary of DaZ children of elementary
school age, as age-appropriate phrase competence in the target language is still
largely lacking. Primary learning objectives should therefore be linked to the
expansion of language skills in a broader sense. A crucial basis for this is vocab-
ulary work, which accompanies the expansion of the mental lexicon (Steinhoff
2009), as well as the implicit acquisition of grammatical forms (e.g., the use of
prepositions with certain nouns) that accompanies this work. Furthermore, the
phraseological and literal meanings of phrases can be related, facilitating lin-
guistic attention and critical thinking.

A combination of the holistic approach, where phrases are learned as a
whole, and the analytical approach, where phrases are first broken down into
parts followed by the exploration of their meanings (Burger 2006, 343; Hacki
Buhofer 2007, 866; Juska-Bacher 2023, 92-93), appears promising in this work®.

To operationalize idiom instruction effectively in primary DaZ classrooms,
a blended, methodologically diverse approach is recommended, one that is ful-
ly aligned with the developmental stages of young learners. Core principles
include:

1. Multimodal scaffolding: Utilizing rich visual (e.g, picture cards, comic
strips, animations), auditory (songs, chants), and kinaesthetic (role play,
dramatization) cues to support comprehension beyond literal text. These
forms of representation help close the gap between figurative language
and learners’ comprehension by making abstract ideas more concrete and
accessible.

2. Playful and exploratory learning: Incorporating discovery-based tasks,
such as guessing idiom meanings from images or contexts, dramatizing id-
iomatic usage, and creative expression (drawing, storytelling), strengthens
motivation and supportts active engagement.

3. Guided metalinguistic noticing: Teachers model and highlight idiomatic
language use explicitly, offering metalinguistic commentary to direct atten-
tion to discrepancies between literal and figurative meanings. This process
sensitizes learners to language patterns and pragmatics.

8 Therefore, this approach would also be a symbiosis of the three theories presented by
Dobrovol’skij (1997): the theory of lexical representation, the configuration hypothesis, and
the decomposition hypothesis.
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4. Cross-linguistic compatison: Where appropriate, parallel idioms in learn-
ers’ L1 can be contrasted with German equivalents to leverage existing
linguistic knowledge, promote transfer, and foster intercultural compe-
tence. Such comparisons must be carefully scaffolded based on individual
student backgrounds.

5. Task-based active processing: Employing interactive tasks such as match-
ing games, sequencing idiomatic narratives, or collaborative dialogues
embeds idioms in communicative, meaningtul use, encouraging gradual
movement from receptive recognition to productive familiarity.

6. Spaced repetition and a spiral curriculum approach ensure that idioms
are revisited regularly across different lessons and contexts. This supports
gradual language acquisition, strengthens retention in the mental lexicon,
minimizes cognitive overload, and improves long-term recall.

This composite approach balances holistic exposure (learning idioms as
meaningful wholes) with analytical exploration (breaking down components
and meaning), thereby catering to diverse learning needs and maximizing the
likelihood of durable idiomatic competence (Bryant and Zepter 2022; Hicki
Buhofer 2007; Juska-Bacher 2023).

As an alternative to the phraseodidactic four-step process mentioned earlier
by Juska-Bacher, which seems more suitable for native language instruction, I
propose the following steps:

Encounter Phrases: Identification of phrases is guided by the teacher.

1. Sensitize and Motivate: The teacher stimulates linguistic attention, for ex-
ample, by asking what the phrase might mean or by drawing attention —
after clarifying the literal meaning — to the discrepancy between the literal
meanings of the individual components and the phrase as a whole.

2. Hypothesis Formation: If a phrase appears in a literary text, the context
can be used to understand the phrase. Otherwise, this intermediate step
can be skipped. In some cases, the teacher may draw comparisons with
the L1°.

3. Isolation and Analysis or Didacticization: In this intermediate step, the
meaning of the phrase is introduced in a playful manner. A possible ap-
proach is exemplified below. This step activates the actual vocabulary
work. The format of discovery learning and performative task methods
(Bryant and Zepter 2022) is suitable for playful implementation.

4. Memorization is implemented holistically-analytically, meaning that de-
pending on the circumstances, the phrase is learned or practiced holistically,

9 This must be done with care, as the teacher needs specific biographical learning informa-
tion, for example, to shed light on how well linguistic competencies in L1 are developed. The
teacher can actively utilize Al for this purpose (see example below). Contrasting 1.1-1.2 can
also be carried out in other steps.
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analytically, or as a mix of both. Playful interactions are best suited for this
purpose (Schifer 2001). Memorization should occur in loops, meaning
that already familiar phrases are revisited after a certain period. This not
only activates and optimises the mental lexicon but also relieves the work-
ing memory (Schachl 2018, 131-132).

5. Transfer: Over time, familiar phrases should become easier to identify and
transfer to daily life. Transfer also involves the identification and use of
phrases in everyday situations.

This approach possesses a certain flexibility, which lies in the overlaps be-
tween individual steps and in the possibility of skipping certain steps.

6. Didacticization: An approach to understanding the
meaning of the phrase through vocabulary work

In the context of this article, however, the analytical approach is not under-
stood as a process of deciphering the meanings of the individual parts of an
idiom and thereby the meaning of the entire idiom. It is rather about a kind of
didacticization of idiomatic expressions, which will be briefly outlined below.
This possible approach is not the only solution and can be combined with oth-
ers or replaced by them.

In the didacticization of idiomatic expressions and proverbs, the path to
understanding their meanings can be approached as exploratory, performative,
i.e., linguistic and aesthetic learning. It aims to strike a middle ground between
deciphering idiomatic expressions from context and searching for similarities or
ovetlaps in the idiom system of the first language. Consolidation in the com-
prehension vocabulary occurs alongside an explicit engagement within a didac-
ticization framework through repeated encounters with an idiom or proverb in
creative and aesthetically appealing learning contexts (projects, creative teach-
ing-learning methods).

The idiom auf grofiem Fuf§ leben, lit. ‘to live on a large foot’, meaning ‘to live
extravagantly/to live beyond one’s means’, which I took from a textbook for
German language instruction (Delamain and Spring 20006), is presented without
context and visual support for deciphering, by choosing the correct meaning
from a selection of three variants. Based on observations in university seminars
with prospective primary school teachers, it appears that such tasks can be chal-
lenging even for native German-speaking students training to become teachers.
In one of my seminars, third-semester students in a primary school teacher
education program performed the task from the book for training purposes.
It was noted, among other things, that by no means all students, whose first
language is German, correctly understood the idiom. For example, one student
indicated that he was not familiar with the idiom and initially understood it to
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mean ‘someone travels a lot, so they have big feet and consequently live on a
large scale’.

What happens now when this idiom is didacticized?

In the first phase of activation and deconstruction, learners are activated through
the illustrated basic vocabulary. Thematically and semantically, the vocabulary
is related to the idiom, but it includes elements such as antonyms that do not
appear in the idiom itself but can be helpful for understanding its meaning. The
increasing complexity is intended to guide the children toward understanding
the meaning,

The following figures exemplify two antonyms for “poor” and “rich” (Fig.
1 and 2):

Fig. 1. Poor. lllustration by the author Fig. 2. Rich. Illustration by the author

In the following step of semanticization, phrasemes like 70 save money and to spend/
waste money (Fig. 3 and 4) are explored. The increasing complexity of the lexi-
cal-semantic component is intended to increase the variation in interpretations.



250  New Trends in Applied Phraseology

Fig. 3. To save money. Ilustration by the author Fig. 4. To spend/ waste money. Nllustration by
the author

The examples should be “tested” in communicative situations or tasks. For
DaZ learners in primary school, communicative tasks involving these idioms
must be carefully scaffolded to match their linguistic and cognitive develop-
ment. Such tasks can involve presenting a simple illustrated story with two char-
acters—one frugal, the other extravagant. Using cut-out images showing dif-
ferent lifestyles (e.g., saving, spending, luxury items), students discuss in small
groups which phrases from a list (such as Geld sparen, lit. ‘to save money’, Geld
ausgeben| Geld verschwenden, lit. ‘to spend money/to waste money’, and idiomatic
expressions) fit each character. Alternatively, role-play scenarios can be used
where students engage in dialogues embedding idioms, prompting their peers
to infer meaning from context and visual cues. The emphasis is on exploration,
fostering discussion, and encouraging critical thinking rather than immediate
mastery. In this process, the focus should not be on correct or incorrect usage,
but rather on encouraging students to approach appropriate usage and fostering
critical thinking, Therefore, an approach to understanding the meaning of an
idiom occurs through familiar and new vocabulary and their meanings, as well
as through visual prompts and exploratory learning within a task. The visu-
al-aesthetic component aims to facilitate a #ransfer of negotiated meaning and
contribute to the consolidation of both the idiom as a whole and its compo-
nents (Fig. 5). In the illustration, this transfer is represented through the visual
linking of previously introduced lexical items and semantic oppositions, such
as poot/rich and saving/spending, to the target idiom auf grofem Fuf§ leben, lit.
‘to live on a big foot’. The individual visual elements are not intended as iso-
lated decorative components. Rather, they function as didactic cues that guide
learners from concrete, familiar vocabulary toward the more abstract figurative
meaning of the idiom. In this sense, the image visualizes a transition: from
literal and contextually accessible meanings to an emerging understanding of
figurative phraseological meaning;
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Fig. 5. Transfer. lllustration by the author

The final visual prompt can be effective insofar as the literal meaning of
the individual elements has been realized beforehand (cf. Juska-Bacher 2023,
97). More specifically, the image presupposes that learners have already worked
through the semantic building blocks shown in the previous figures. Only on
this basis can the final illustration serve as a meaningful prompt for transfer,
that is, for connecting the learners’ understanding of wealth, spending practic-
es, and social lifestyle to the idiomatic meaning ‘to live extravagantly / beyond
one’s means’. The image therefore does not explain the idiom automatically
but supports an inferential process that has been prepared step by step. Group
work or individual work with guidance from the teacher is an appropriate social
form, followed by a discussion in the plenum. Regarding the didactic prepa-
ration, phraseodidactics can be beneficially connected to vocabulary, reading,
speaking, listening, and interdisciplinary art didactics for learners with German
as a second language.

7. Conclusion

The article proceeds from the assumption that engaging with idiomatic
expressions in the primary school DaZ context contributes not only to litet-
ary-aesthetic education and the development of pragmatic skills but also to the
expansion of linguistic abilities through language reflection, playful hypothesis
formation, exploration paths not predetermined, creativity, and aesthetic pet-
ception (cf. Hille and Schiedermair 2021).

In summary, the following can be noted: Idioms should be considered cultur-
al assets in DaZ instruction and should become a permanent task of expanding
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registers, occurring to the extent they are selected and taught in respective na-
tive German instruction. This is important for children with DaZ for several
reasons. They are sensitized to idiomatic expressions in primary school, which
also encourages language reflection. Through this sensitization, the diversity of
linguistic realization possibilities is highlighted and expanded. Imagery and met-
aphor are intended to contribute to creative language use and literary learning,
as well as to expand learners’ linguistic resources. This is intended to contribute
to equality and fairness in primary school education and to foster language
awareness for the children’s future learning pathways.

References

Bildungsstandards ~ fiir  das  Fach  Deutsch ~ Primarbereich. 2022. Betlin/Bonn:
Kultusministerkonferenz. https://www.kmk.org/fileadmin/Dateien/veroeffen
tlichungen_beschluesse/2022/2022_06_23-Bista-Primarbereich-Deutsch.pdf

Bryant, Doreen, and Alexandra L. Zepter. 2022. Performative Zuginge zu Deutsch als
Zweitsprache (DaZ). Ein Lebr- und Praxisbuch. Tubingen: Narr Francke Attempto.

Burger, Harald. 2006. “Phraseologic im Spracherwerb — Evidenz aus der
Spontansprache”. In Phraseology in Motion I, edited by Annelies Hicki Buhofer
and Harald Burger, 339—356. Baltmannsweiler: Schneider Hohengehren.

Burger, Harald. 2015. Phraseologie. Eine Einfiibrung am Beispiel des Dentschen. Betlin:
Erich Schmidt.

Dobrovol’skij, Dimittij. 1997. Idiome imr mentalen Lexikon. Trier: WV'T.

Ehrhardt, Claus. 2014. “Idiomatische Kompetenz: Phraseme und Phraseologie im
DaF-Unterricht”. In gf-journal, No. 1: 1-20. http:/ /www.gfl-journal.de/1-2014/
Ehrhardt.pdf

Gemeinsamer Referenzrahmen fiir Sprachen (GeR). 2001. Betlin/Munchen: Langenscheidt.

Hicki Buhofer, Annelies. 2007. “Phraseme im Erstspracherwerb. In Phraseologie:
Ein internationales Handbuch der zeitgendssischen Forschung/ Phraseology. An International
Handbook of Contemporary Research, edited by Harald Burger, Dimitrij Dobrovol’skij,
Peter Kithn, and Neal R. Norrick, 854-869. Betlin, New York: De Gruyter.

Juska-Bacher, Britta. 2023. “Idiome im Primarschulalter”. In Didaktische Perspektiven

der Phraseologie in der Gegenwart. Ansdtzee und Beitrdge zur dentschsprachigen Phraseodidaktik
in Europa, edited by Wenke Miickel, 91-112. Berlin/Boston: Walter de Gruyter.

Kepser, Matthis 2013. “Deutschdidaktik als eingreifende Kulturwissenschaft.
Ein Positionierungsversuch im wissenschaftlichen Feld”. Didaktik Dentsch:
Halbjahresschrift fiir die Didaktik der dentschen Sprache und Literatur 18 (34): 52-68.
http://doi.org/10.25656/01:21182

Kirchner, Constanze, Markus Schiefer Ferrari, and Kaspar H. Spinner, (Hrsg.). 2006.
Asthetische Bildung und Identiti. Ficherverbindende V orschidge fiir die Sekundarstufe I und
II. Minchen: kopaed.


https://www.kmk.org/fileadmin/Dateien/%20veroeffentlichungen_beschluesse/2022/2022_06_23-Bista-Primarbereich-Deutsch.pdf
https://www.kmk.org/fileadmin/Dateien/%20veroeffentlichungen_beschluesse/2022/2022_06_23-Bista-Primarbereich-Deutsch.pdf

Phraseology and Phraseodidactics in German as a Second Language 253

Moraitis, Anastasia, Giilsah Mavruk, Andrea Schifer, and Eva Schmidt (Hrsg).
2018. Sprachforderung durch kulturelles und dsthetisches Lernen. Sprachbildende Konzepte
[iir die Lebreransbildung. Minster: Waxmann.

Okonska, Dorota, Rupprecht Baur, Heike Roll, and Andrea Schifer. 2018.
“Sprachliches und 4sthetisch-kulturelles Lernen durch Kunst. Ein Konzept zur
Qualifizierung von Lehrkriften in der Kooperation von Schule, Universitit und
Museum”. In Sprachforderung durch kulturelles und dsthetisches Lernen. Sprachbildende
Konzepte fiir die Lebrerausbildung, edited by Anastasia Moraitis, Gulsah Mavruk,
Andrea Schifer, and Eva Schmidt, 185-203. Miinster/New York: Waxmann.

Oring, Elliott. 2003. Engaging Humor. Urbana: University of Illinois Press.

Rabmenplan fiir die Primarstufe. Grundschnle. Dentsch. 2020. Mecklenburg-Vorpommern:
Ministerium fur Bildung, Wissenschaft und Kultur. https://www.bildung-
mv.de/export/sites/bildungsserver/downloads/unterricht/rahmenplaene_

allgemeinbildende_schulen/Deutsch/RP_GS_DEU-Endfassung_.pdf

Reder, Anna. 2023. “Moderne fremdsprachendidaktische Ansitze fir die
Phrasemvermittlung”. In Didaktische Perspetiven der Phraseologie in der Gegenwart.
Apnsdtze und Beitrage ur deutschsprachigen Phraseodidaktik in Enropa, edited by Wenke
Muckel, 135-153. Betlin/Boston: Walter de Gruytet.

Schachl, Hans. 2018. “Phinomen Neurobiologie der Sprache”. Colloguinm: New
Philologies 3 (1): 123-145. https://doi.org/10.23963/cnp.2018.3.1.6

Schifer, Gerd E. 2001. Prozesse friibkindlicher Bildung. https:/ /www.hfuni-koeln.de/
data/eso/File/Schaefer/Prozesse_ Fruehkindlicher_Bildung.pdf

Schier, Carmen. 2014. “Asthetische Bildung in DaF und im fremdsprachlichen
Literaturunterricht als Grundlage fiir eine nachhaltige Allianz zwischen Denken
und Empfinden”. In Asthetisches Lernen im DaF-/DaZ-Unterricht. Literatur —
Theater — Bildende Kunst — Musik — Filp. Materialien Deutsch als Fremdsprache
Bd. 93, edited by Nils Bernstein and Charlotte Lerchner, 3—-17. Gottingen:
Universititsverlag,

Spinner, Kaspar H. 2020. “Irritation, Staunen, Resonanz und dsthetische
EBrfahrung”. In Zur Rolle von Irritation und Staunen im Rabmen literardisthetischer
Erfabrung.  Theoretische Perspektiven, —empiriebasierte  Beobachtungen nnd praktische
Implikationen, edited by Ricarda Freudenberg and Marie Lessing-Sattari, 45-55.
Frankfurt am Main: Peter Lang 2020.

Steinhoff, Torsten. 2009. “Der Wortschatz als Schaltstelle des schulischen
Spracherwerbs”. Didaktik Deutsch 27: 33-52.

Handbooks

Delamain, Cathetine, and Jill Spring. 2000. Sprechen und Verstehen. Miindliche
Sprachkompetenzen fordern. Bd. 1. Horneburg: Persen.

Jorg, Sabine. 2018. Der Ernst des Lebens: Den Schubweg geben wir gemeinsam. 1 orlesegeschichte
gum Thema Straffenverkehr. Stuttgart: Thienemann-Esslinger.


https://www.bildung-mv.de/export/sites/bildungsserver/downloads/%20unterricht/rahmenplaene_allgemeinbildende_schulen/Deutsch/RP_GS_DEU-Endfassung_.pdf
https://www.bildung-mv.de/export/sites/bildungsserver/downloads/%20unterricht/rahmenplaene_allgemeinbildende_schulen/Deutsch/RP_GS_DEU-Endfassung_.pdf
https://www.bildung-mv.de/export/sites/bildungsserver/downloads/%20unterricht/rahmenplaene_allgemeinbildende_schulen/Deutsch/RP_GS_DEU-Endfassung_.pdf
https://doi.org/10.23963/cnp.2018.3.1.6
https://www.hf.uni-koeln.de/data/eso/File/Schaefer/Prozesse_%20Fruehkindlicher_Bildung.pdf
https://www.hf.uni-koeln.de/data/eso/File/Schaefer/Prozesse_%20Fruehkindlicher_Bildung.pdf

New Trends in Applied Phraseology

Languages and Cultures in Comparison

Edited by Paola Maria Cotta Ramusino, Tatsiana Maiko and
Jekaterina Nikitina

This book explores the evolving role of phraseology across three interconnected
domains—phrascography, translation, and language teaching—from a contrastive and
multilingual perspective. Addressing the need for case-study-driven research that
bridges theoretical and applied dimensions, the book explores the relationship between
semantic and syntactic levels of meaning, cognitive processes, and cultural dimensions.
The contributions highlight key challenges such as the representation of
phraseological units in dictionaries, translation-related equivalence, and the role
of context, pragmatics, and diachronic perspectives. The section on language
teaching zooms on phraseology in acquisition and empirically grounded strategies
that enhance learners’ phraseological competence. This book contributes to the
broader field of linguistics, offering valuable insights for researchers and educators.

ISBN 979-12-5510-445-2 (PDF)
ISBN 979-12-5510-447-6 (EPUB)
DOI 10.54103/milanoup.305



	Phraseology and Phraseodidactics in German as a Second Language (DaZ) Classes in Primary School: Opportunities and Perspectives



